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Objectives

· To explore recent research on academic literacy for English language learners 
· To describe and practice techniques that promote the integration of language and content instruction 

Statistics About English Language Learners (ELLs) and Struggling Readers

· Over 8 million U.S. adolescents are struggling readers. 

· One-third of students entering 9th grade are reading two or more grades below level.

· The average percentage of students meeting 4th and 8th grade NAEP proficiency standards was less than 50% in every state.

· Under NCLB, the number of high school ELLs not receiving a diploma increased because they failed high stakes tests, despite fulfilling all other graduation requirements.

· A quarter and in some estimates almost a third of American high schoolers never graduate.

· 70% of the adolescent ELLs (Grades 6-12) are Spanish speakers.

· ELLs need 4-7 years to learn English to reach average academic performance levels.
· Former ELLs in NY, NJ, CA, and WA pass exit exams and graduate more than all students as a whole.

· More ELLs are native-born (2nd or 3rd generation) than foreign-born.

Literacy Reform Has Focused on Native English Speakers

· Early Reading First, Reading First, Reading Next
· Literacy for Adolescent ELLs is similar but different, combines Early/Reading First and Reading Next with SLA processes and ESL methods
Recent Research Syntheses Focus on English Language Learners

· Educating English language learners: A synthesis of research evidence (Genesee et al., 2006)

· Developing literacy in second-language learners: A report of the National Literacy Panel on Language-Minority Children and Youth (August & Shanahan, 2006)

· Double the work: Challenges and solutions to acquiring language and academic literacy for adolescent English language learners (Short & Fitzsimmons, 2007)

Concept Definition Map

                        What’s the definition?
What are related terms?
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      What are some examples?


Academic Literacy

· Includes reading, writing, and oral discourse for school purposes

· Varies from subject to subject

· Requires knowledge of multiple genres of text, purposes for text use, and text media

· Is influenced by students’ literacies in contexts outside of school

· Is influenced by students’ personal, social, and cultural experiences
Research Syntheses Findings

· ELL adolescents differ from non-ELL adolescents and from younger ELLs in terms of some aspects of academic literacy development.

· Adolescent ELLs are at varying stages on the path to academic literacy. Some are not struggling, others are not. Individual student characteristics play a significant role in English literacy development so educators need to know their students’ characteristics.

· Processes of L2 literacy development are influenced by a number of variables that interact with each other (i.e., L1 literacy, L2 oracy, SES, and more). 

· Oracy and literacy can develop simultaneously.

· L1 transfers phonemic awareness, comprehension and language learning strategies, and L1 and L2 oral knowledge.

· L1 literacy is not necessary for L2 literacy, but beneficial. Academic literacy in the native language facilitates the development of academic literacy in English. 

· Teaching the five major components of reading (NICHD, 2000) to ELLs is necessary but not sufficient for developing academic literacy. ELLs need to develop oral language proficiency as well. 

· Choice aids adolescent motivation.

· Vocabulary development is a must.
· High quality instruction for English learners is similar to high quality instruction for other, English-speaking students, but ELLs need instructional accommodations and supports
Literacy Factors Educators Can Influence

· Build and activate background knowledge.

· Broaden vocabulary for text comprehension and subject area discourse.

· Support native language (L1) literacy and promote transfer of key skills from L1 to L2 (English). 

· Exploit the relationship between oracy and literacy development. 

· Set engaging questions and issues to explore, use themes.

· Monitor text selection and teach text use.
· Tap into out-of-school literacies.
· Integrate academic content into literacy development from the start.
Literacy Development Among Students: What’s Different?

	Younger ELLs v Adolescent ELLs
	Adolescent ELLs v Struggling Readers

	
	


Chunk & Chew

How might instruction vary by age and literacy ability?

Academic ELL Literacy Strategies Notes Page
· Building and Activating Background Knowledge 
· Vocabulary

· Reading Comprehension

· Integrating Language and Content Instruction
Building and Activating Background Knowledge 

· A reader’s “schema” - knowledge of the world - provides a basis for understanding, learning, and remembering facts and ideas  found in texts.

· Students from culturally diverse backgrounds may struggle to comprehend texts and concepts due to a mismatch in schemata.
· Most reading material, such as content area texts, relies on an assumption of common prior knowledge and experience.

Instructional Strategies for Building and Activating Background Knowledge

· Explicit connections to prior knowledge and personal experiences (e.g., discussion)

· Visuals, such as photos and realia
· Brief video clips 
· Hands-on discovery activities
· Field trips and walk-arounds
· Native Language Support
· Materials in the L1 in the classroom and in the school library

· Access to adult speakers and Web sites in the L1

· Cross-age tutors/ buddies

· Glossaries, dictionaries, bilingual materials
Academic Vocabulary Instruction

· Use visual supports and student-friendly examples

· Practice each word 12-15 times 

· Teach academic words explicitly

· Build in daily vocabulary routines, oral and written reviews

· Connect to themes, essential questions

· Develop word consciousness

· Teach word learning strategies

· Be explicit about multi-meaning words

Instructional Strategies for Academic Vocabulary 

· Word Building: Visuals, Realia, Demonstrations, Text glosses, Personal dictionaries, VSS

· Word Knowledge: Cognates, Prefixes, Suffixes, Roots, Word generation
· Word Practice: Role play, Writing, Vocabulary games, Mix & Match
· Word Study: 4 corners vocabulary, Frayer maps, Word sorts
· Word Awareness: Familiarity ratings, Shades of meaning, RIP words
Developing Thematic & Content Area Vocabulary
[image: image2.wmf]Contextualizing Vocabulary: Choose several vocabulary words that are essential to understanding the lessons’ most important concepts and present the definitions in context, not just using dictionaries that might offer multiple meanings. Prioritize cross-curricular, academic words. 

[image: image3.wmf]Vocabulary Self-Selection: Encourage students to self-select vocabulary they see as essential to understanding the concept. They select terms as individuals, pairs, or small groups. After discussion about the terms, students share their lists with class. All then agree on a class vocabulary list. 

[image: image4.wmf]Personal Dictionaries: Students create individual spelling and vocabulary resources. ELLs work as individuals, pairs, or groups and add unknown words to their dictionary that they encounter. The teacher clarifies words and may help organize the collection, as needed.  

[image: image5.wmf]Word Walls: Display content words related to a particular unit or theme. Words may be added as a unit progresses and teachers remind students to consult the wall.  The word wall should be carefully maintained with regular student input to remove words (that the students have learned) to keep the number of words reasonable. 4 corners word maps are effective. 

[image: image6.wmf]Concept Definition Maps: Students develop structured word webs to explore more complex concepts. (See the example on page 4 of these handouts.) The center circle may be a broad concept such as “habitat” and spokes leading off the circle may be organized to respond to questions such as “What is it?,” “What are some examples?,” and “Why is it important?”

[image: image7.wmf]Word Study Maps: Students complete semantic maps like 4 Corners or Frayer to record varied information about a word, such as definition, synonyms, antonyms, examples, and so on. May also include the word in a sentence.

[image: image8.wmf]Word Sorts: Students categorize words or phrases that have been previously introduced. Words or phrases are written on strips of paper. The students organize the strips according to meaning, similarities in structure, derivations, sounds, words, and phrases related to a content concept, or other criteria determined by the teacher. List-Group-Label is more sophisticated. Students brainstorm words on a topic, categorize them, and then label the category.
[image: image9.wmf]Word Generation: Students review new content vocabulary through analogy. A root (or affix) is provided, and students brainstorm words that include that root. The class analyzes the meaning of each brainstormed word to figure out what the root means. If they cannot determine the meaning, teachers may give hints or explain it. Then students apply the meaning to the words in the list.

[image: image10.wmf]Cognates: Students look for potential cognates when encountering an unknown word. The class generates lists of cognate prefixes, suffixes, and roots. False cognates are identified.

[image: image11.wmf]RIP, Shooting Stars, Shades of Meaning: Teacher and students choose Rest-in-Peace words, overused words they decide not to use any more (e.g., good, nice), and Shooting Star words that can replace them or that are sophisticated words. Shades of Meaning organizes synonyms by intensity.
4 Corners Vocabulary Chart

	Word:


	Picture:

	Definition:


	Sentence:
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Reading Instruction
· Provide access to meaningful and diverse texts

· Engage with relevant purposes – Essential questions and culminating projects

· Provide explicit and supportive instruction
Quickwrite

How do you currently teach reading comprehension strategies?

Academic Reading Strategies
· Explicit instruction and practice with comprehension strategies

Plan and monitor

· Preview and predict

· Preview and set a purpose

· Clarify ideas

· Clarify vocabulary

Determine importance

· Uncover main ideas in nonfiction

· Relate main ideas and supporting details

· Summarize nonfiction

· Determine what’s important to you

Ask questions

· Self-question and answer

· Analyze question-answer relationships

· Question the author

Visualize

· Form mental pictures

· From sensory images

· Identify textual imagery

· Identify emotional responses

Make connections

· Self-to-text

· Text-to-text

· World-to-text

Make inferences

· I read …, I know …, and so …

Synthesize
· Draw conclusions

· Compare ideas

· Form generalizations

Integrating Language and Content: The SIOP Model
 (Echevarria, Vogt, & Short, 2008)
· Lesson Preparation: content and language objectives for each lesson, grade-level concepts, content adaptation, supplementary materials, meaningful activities

· Building Background: connecting with students’ prior experiences and knowledge, vocabulary

· Comprehensible Input: appropriate speech, clear explanations, various techniques

· Strategies: explicit learning strategies, scaffolding, various question types

· Interaction: frequent interaction, appropriate grouping, wait time, L1 clarification

· Practice/Application: hands-on materials, integrated language skills practice

· Lesson Delivery: meeting language and content objectives, student engagement, good pacing
· Review/Assessment: review of key vocabulary and concepts, regular feedback, informal assessment
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